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Preface
Assessing Kindergarten Children: A Compendium of Assessment
Instruments is designed to provide a quick overview of assessment
instruments that can be used with kindergarten-aged children.
Schools and state departments of education often need information
on assessment instruments and lack a comprehensive resource that
provides consistent information on many different instruments. The
Compendium is designed to do just that—to provide a starting point
for gathering information on assessment instruments. Further research
will be necessary to fully understand and assess any instrument.

Disclaimer
Compendium information was collected from instrument manuals
and other published information about the instruments included in
this document. The information was categorized by at least two
independent reviewers before it was entered into the matrix. The
Compendium contains our best effort to represent individual
instruments in a manner consistent with the test developers’
published descriptions of the assessments.

Every effort was made to include as many commercially available
instruments as possible, but the Compendium is not an exhaustive
list of all available instruments. Other instruments that might exist
were not intentionally excluded. Likewise, inclusion of an instrument
in the Compendium does not imply endorsement by SERVE.
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Introduction
Given that assessment is the process of gathering data for the
purpose of making decisions, it is important to assess young
children when they are entering kindergarten. The major purpose
of this process is to obtain information about the child in order to
understand his or her areas of strength and need. In this way,
teachers are provided with important information for adapting
their learning environments and activities to the specific needs of
the children in their classroom. When this information is used by
the classroom teacher to design the child’s learning environment,
his or her success in school is enhanced, and a more stimulating,
exciting learning environment is facilitated.

Determining the best assessment instrument(s) for kindergarten is
often a difficult challenge for school administrators and teachers.
While a wide range of instruments exists, many of them empha-
size different aspects of development or of the learning process.
In identifying the appropriate assessment for specific school
system needs, the challenge for school personnel is to become
familiar with the instruments in a short period of time and without
the expense of purchasing each tool. Another challenge is to
prioritize the components or aspects of the assessment instru-
ment that are most important for the needs of their respective
school system. The final challenge is using a strengths-based
perspective to identify an appropriate instrument that accurately
measures a young child’s skills.

This Compendium of Assessment Instruments gives school personnel
quick access to important information needed to select instruments to
measure children’s readiness for kindergarten. Vital information on
approximately 40 instruments published since 1986 and commercially
available is presented in a matrix format for easy reference. Informa-
tion on each instrument, such as the purpose, how it is administered,
and where it can be purchased, gives a snapshot of the important
features that should be compared when selecting an instrument. It is
important to note that when choosing an instrument, it should match the
purpose for which the assessment information is going to be used and
that one instrument may not meet all the intended needs.
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The system’s companion publication, Assessing Children When
They Enter Kindergarten: What Schools Systems Need to Know,
provides guidance on how to select an instrument and use the
data collected through the assessment process. Taken together,
the two documents present an essential resource for schools and
districts as they determine how to assess children when they
enter kindergarten.

The information compiled in this compendium was obtained from
published information printed in each of the respective assess-
ment instrument manuals. When the information was unavailable,
it was so noted. This information was then categorized by at
least two independent reviewers for consistency and validity.
When discrepancies occurred (which was rare), the two review-
ers discussed their responses until agreement was reached. Every
effort was made to include as many commercially available
instruments as possible, but the reader must be aware that other
instruments could exist and were not intentionally excluded.

The general categories of the matrix with an explanation of each
follows. The categories identified were ones that included infor-
mation the authors felt most schools and districts would want to
know when choosing an assessment instrument for kindergarten.
Some of the categories could be more important to some school
districts than others. The categories are in no way exhaustive or
intentionally exclusive of information.

Instrument: This lists the official name of the instrument and its
authors. On subsequent pages, the instrument is abbreviated
by initials.

Publication Date: This is the most recent publication date of
the assessment instrument that was reviewed for this matrix.

Purpose: The purpose refers to goals or objectives identified by
the developers of the instrument as specified in the test manual.

Type: This category specifies whether the instrument is stan-
dardized and summarizes standardization information.

☞ Standardization—For a more complete description of this
information, the reader is referred to the instruction
manual of the instrument. Some of the instruments provide
this information and others do not.

☞ Not available is noted if this information is not provided.
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This section also specifies the major intent of the develop-
ers for the use of this instrument: screening, diagnostic,
and/or instructional. In some cases, several categories for
the same instrument are relevant and, therefore, checked.

☞ Screening means that the instrument is intended to be used
initially for the identification of readiness skills. This
provides basic information about the child and guides the
direction of further assessment.

☞ Diagnostic implies that the instrument can be used to
provide in-depth information about the child’s strengths
and needs.

☞ Instructional means that the instrument provides specific
information to assist in the development of specific skills
that directly relate to the curriculum.

Age Group: This specifies the range of ages for which the
instrument was developed as identified in the instructional
manual.

History: If available, the background for developing the instru-
ment is briefly summarized under the heading of research.
This includes how and why the instrument was developed or
lists research studies that substantiate the instrument’s effec-
tiveness. For detailed information, the reader is referred to
additional sources, such as the instruction manual, company
website, assessment instrument website, and/or specific
agency with phone number.

☞ Reliability and validity information are also summarized.
The most common or relevant statistics are reported here,
and the reader is referred to the assessment instrument
materials for a more in-depth discussion. If either or both
of the sections on research and reliability/validity are
not mentioned in the testing materials, “not available”
is indicated.

Domains: The major domains listed are those most commonly
referred to in the profession: health/physical development,
social/emotional, process learning, language, literacy, and
cognition. If the assessment instrument listed a domain with a
different focus or name, it was put under the most relevant
category as deemed by the reviewers. A category identified
as “other” was listed to include areas that may not easily
relate to specific domains.
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Administration: This category attempted to identify how the
instrument was administered—method, the length of time it
took to administer, whether it was easy for the classroom
teacher to learn and administer, and classroom relevance.

☞ Method: whether it was group or individually adminis-
tered. Naturalistic means that it was conducted in the
child’s natural environment–either the home or classroom
environment–within the context of natural routines.

☞ Easy to learn: the perceived ease with which someone
with average knowledge of child development can learn
to administer the instrument. The reviewers attempted to
include relevant information that explained why it was or
wasn’t easy to learn.

☞ Easy to administer: the perceived ease with which the
instrument can be administered. The reviewers attempted
to specify why administration would be easy or added
qualifying information about the administration process.

☞ Relevant to classroom: the degree to which the assess-
ment instrument itself and/or child results would be sup-
portive to the teacher in developing classroom curriculum
and activities.

Data Collection: This section refers to the way the test infor-
mation is collected.

The specific areas include the following:

☞ Observation refers to collecting the information by observ-
ing the child and not directly requesting that the child
perform specific tasks.

☞ Checklist is a specific list of skills the child is judged as
having accomplished or not. This can be completed by
the parent (so noted) or teacher through observation of
the skills being performed or based on their knowledge
of the child.

☞ Task Performance requires that the child be requested to
complete specific activities demonstrating certain skills.
This is typically in an individual situation with the tester.

☞ Multiple Data Points refers to the ability of the instrument
to be used multiple times over the school year, or several
different items (i.e., checklist and observation) are used to
reach a final decision about the child’s abilities.
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Accessibility: This category identifies the price and where the
assessment instrument can be purchased. As much information
as possible is included, such as address, phone, and website.
It should be noted that this information is current as of May
2000, and prices and addresses may change.

Training: If an instrument requires training credentials, informa-
tion related to length of training (i.e., one day, one week), type
of training activities (i.e., videotape, on-site, training kit),
location of training or training materials (i.e., publisher, test
developer, off-site), and the cost of the training or training
materials (in some instances, the reader is referred to a spe-
cific individual or agency for cost information) are mentioned
in this section. Likewise, if the assessment tool’s instruction
manual specified certain qualifications for the assessor, this
information is included under assessor qualifications. If
information regarding training or assessor qualifications
is not mentioned in the testing materials, “not available” is listed.

Specific Features: This section includes three different categories:
cultural sensitivity,  family participation, and other.

☞ Cultural Sensitivity includes information related to the test’s
ability to address the needs of other cultures, such as
versions available in other languages, directions in other
languages, and accommodations for different cultures.

☞ Family Participation refers to the family’s role in the assess-
ment process (if mentioned in the instruction manual), such
as checklist completed by the parents, observation infor-
mation from the parents, record-keeping materials, and
suggestions for activities at home.

☞ Other includes unique aspects about the assessment
instrument that are not mentioned in other areas, such as
whether the assessment instrument is appropriate to be
used with children with disabilities or whether curriculum
materials are available. If there is a computerized scoring
capability, it is noted in this section.

Special acknowledgments:
Special appreciation is given to the following individuals: Jeana
Bullock, Research Assistant, for her diligent work in designing the
matrix format and the numerous hours of typing and reformatting;
Rosalie Parrish for her technical assistance in editing; Jane
Leatherman, Ph.D., and Paula Grubbs, Ph.D., for their assistance in
validating the information.
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336-315-7400 • 800-755-3277 • Fax 336-315-7457
John R. Sanders, Ed.D.—Executive Director

www.serve.org
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About SERVE
SERVE is an education organization with the mission to promote and support the continuous improvement
of educational opportunities for all learners in the Southeast. The organization’s commitment to continuous
improvement is manifest in an applied research-to-practice model that drives all of its work. Building on
theory and craft knowledge, SERVE staff develop tools and processes designed to assist practitioners and
policymakers with their work, ultimately, to raise the level of student achievement in the region. Evaluation
of the impact of these activities combined with input from affected stakeholders expands SERVE’s
knowledge base and informs future research.

This vigorous and practical approach to research and development is supported by an experienced staff
strategically located throughout the region. This staff is highly skilled in providing needs-assessment
services, conducting applied research in schools, and developing processes, products, and programs that
inform educators and increase student achievement. In the last three years, in addition to its basic research
and development work with over 170 southeastern schools, SERVE staff have provided technical assistance
and training to more than 18,000 teachers and administrators across the region.

SERVE is governed by a board of directors that includes the governors, chief state school officers,
educators, legislators, and private sector leaders from Alabama, Florida, Georgia, Mississippi, North
Carolina, and South Carolina.

At the core of SERVE’s business is the operation of the Regional Educational Laboratory. Funded by the U.S.
Department of Education’s Office of Educational Research and Improvement, The Regional Educational
Laboratory at SERVE is one of ten organizations providing research-based information and services to all
50 states and territories. These Laboratories form a nationwide knowledge network, building a bank of
information and resources shared nationally and disseminated regionally to improve student achievement
locally. SERVE’s National Leadership Area, Expanded Learning Opportunities, focuses on improving student
outcomes through the use of exemplary pre-K and extended-day programs.

In addition to the Lab, SERVE operates the Eisenhower Mathematics and Science Consortium for the
Southeast and the Southeast Initiatives Regional Technology in Education Consortium. SERVE also administers
a subcontract for the Region IV Comprehensive Center and has additional funding from the Department to
provide services in migrant education and to operate the National Center for Homeless Education.

Together, these various elements of SERVE’s portfolio provide resources, services, and products for responding
to regional and national needs. Program areas include Assessment, Accountability, and Standards; Children,
Families, and Communities; Education Policy; Improvement of Science and Mathematics Education; Education
Leadership; School Development and Reform; and Technology in Learning.

In addition to the program areas, the SERVE Evaluation Department supports the evaluation activities of the
major grants and contracts and provides evaluation services to state and local education agencies in the
region. The Technology Support Group provides SERVE staff and their constituents with systems, technical
assistance, and software applications. Through its Communications and Publications Department, SERVE
publishes a variety of studies, training materials, policy briefs, and program products. Through its
programmatic, technology support, evaluation, and publishing activities, SERVE also provides contracted
staff development and technical assistance in specialized areas to assist education agencies in achieving
their school improvement goals.

SERVE’s main office is at the University of North Carolina at Greensboro, with major staff groups located in
Tallahassee, Florida, and Atlanta, Georgia, as well as satellite offices in Bonita Springs, Florida; Durham, North
Carolina; and Shelby, Mississippi. Unique among the ten Regional Educational Laboratories, SERVE maintains
policy analysts at the state education agencies of each of the states in its region. These analysts act as SERVE’s
primary liaisons to the state departments of education, providing research-based policy services to state-level
education policymakers and informing SERVE about key state education issues and legislation.


